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Executive Summary 
 

The mission of Stetson University is to provide ña transformational education in a creative community 

where learning and values meet. Committed to scholarship and the liberal arts tradition, Stetson seeks to 

foster the qualities of mind and heart that will prepare students to reach their full potential as individuals, 

informed citizens, and responsible participants in their local and global communities.ò 

Stetson Universityôs Quality Enhancement Plan (QEP) enhances existing critical skills and overall student 

success for undergraduate students through ñBridging the Gap: Enhancing Information Literacy .ò 

The QEP takes a broad but deep approach to Information Literacy skills as essential elements of critical 

thinking by adopting a primary focus on student learning around how information is created and valued as 

they research, amass, and evaluate information. By strengthening studentsô information literacy skills, the 

QEP improves their ability to be the informed citizens identified in our mission. 

The QEP uses the definition of information literacy provided by the Association of College and Research 

Libraries (ACRL): ñinformation literacy is the set of integrated abilities encompassing the reflective 

discovery of information, the understanding of how information is produced and valued, and the use of 

information in creating new knowledge and participating ethically in communities of learning.ò Stetsonôs 

QEP maintains that students can be successful when they have exposure, experience, and practice within 

the context of information literacy. 

To arrive at the QEP recommendation, Stetson followed a well-structured process, which included the 

work of an initial QEP task force to generate ideas (2019-2020), a QEP committee to recommend a topic 

(2020-2021), a QEP implementation and development committee (2021-2022), a QEP writing task force 

(Fall 2021), and a QEP marketing and communications committee (2021-2022). Students, faculty, staff, 

and administration were involved in the review and decision-making process throughout. Over the two-

year period, from 2019 to 2021, numerous focus groups were held and several surveys were administered 

to students, staff, and faculty at the beginning, middle, and near the end of the QEP topic development 

phase.  

To successfully execute its QEP, Stetson University intends to leverage approximately 40 faculty across 

all academic disciplines to teach ñGapò enhanced courses at introductory and developmental (100 and 

200) levels. Participating faculty will engage in workshops and training presented by Stetsonôs in-house 

experts on Information Literacy at the duPont-Ball Library and the Brown Center for Faculty Innovation 

and Excellence.  

Because the QEP is intended for long-range quality enhancement of student learning, a series of 

engagement opportunities has been identified for students that take place both within and outside the 

traditional classroom experience. Students in enhanced classes will be offered targeted and incentivized 

opportunities for learning via increased, specialized information literacy tutoring (offered by cross-trained 

Writing Center tutors and some Library student employees), and selected information literacy peer 

tutoring. The Library will offer Cultural Credit events to highlight the value of information literacy. 

(Students are required to attend 24 cultural credits events as part of their degree requirements). 

The QEP will be implemented over five years and will start with preliminary (ñsoftò) launches of 

enhanced courses in the School of Business Administration in Spring 2022. Year One will begin in 

Summer 2022 and will feature course redesign workshops for faculty. Enhanced courses will hard-launch 

in Fall 2022. Each semester, faculty participating in the program will attend additional workshops on how 

to enhance information literacy along with how to assess and report progress toward QEP success. Over 
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the next three years, new faculty will join the program annually, until the QEP supports 40 faculty. Each 

participating faculty member will be involved in the QEP for at least two sequential offerings of the 

course.  To implement and execute the QEP, the University commits financial support for faculty 

(professional development stipends for course redesign), additional training for Writing Center staff and 

teaching apprentices, the additional work of the Library Liaison, and for other leadership positions 

including a QEP Director.  

QEP courses will be assessed on a yearly basis to gauge successful implementation, using the First Year 

Seminar courses as a comparison group. This student population was chosen because the FSEM is the 

only first year course with an IL learning outcome, making it the best comparison group to assess QEP 

learning success. The student learning outcome focuses on information literacy, while the institution will 

use written and oral presentation artifacts to assess the success of student learning.  

Through this multi-stakeholder and multi-disciplinary effort, the QEP will prepare Stetsonôs students for 

success in their coursework and academic and professional work beyond Stetson University.  

It should be noted here that the current document is a revision of the submitted QEP Report but should be 

read as an original document.  Subsequent to the SACSCOC onsite visit and receipt of written 

recommendations, a number of revisions were made. For the most part, revisions have been made silently, 

leaving annotation and commentary to the accompanying narrative of changes. However, for the sake of 

clarity and transparency, we state here that QEP leadership decided to focus more intentionally on 

information literacy rather than the three part plan of Gather, Analyze, and Present and revised 

accordingly. This narrower focus encourages a stronger assessment plan and ensures more targeted 

learning practices, while remaining completely in keeping with expressed faculty, student, and staff 

preferences as indicated in the survey data.  
 

 

 

Introduction 

 

Stetson Universityôs proposed QEP topic focuses on information literacy learning in developmental and 

introductory courses (100 and 200 level courses). ñBridging the Gapò reminds us that students often do 

not encounter focused learning in information literacy skills until their junior or senior years, leaving a 

ñgapò in the first and second year that can be leveraged to yield stronger abilities in the junior and senior 

years.  The QEP will provide both faculty and administrative staff with the necessary tools and resources 

to enhance student information literacy skills (these skills are often referred to in this document as ñGò for 

ñGather.ò)   The assessment of these skills will be based on artifacts in either written or oral format. The 

QEP both enhances existing educational practices at Stetson and refocuses institutional attention on 

foundational critical skills that are key to the value and purpose of a liberal arts education: the ability to 

identify and work with a range of sources to produce quality information. The University arrived at this 

topic as a result of extensive research, discussion, and multifarious feedback from faculty, staff, and 

students. 

The QEP uses the definition of information literacy provided by the Association of College and Research 

Libraries (ACRL): ñinformation literacy is the set of integrated abilities encompassing the reflective 

discovery of information, the understanding of how information is produced and valued, and the use of 
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information in creating new knowledge and participating ethically in communities of learningò 

(Framework for Information Literacy for Higher Education).  

 

 

 

Compliance with Principle 7.2 
 

The proposed QEP arose from and represents three years of continuous comprehensive planning and 

evaluation processes accomplished by numerous individuals and institutional communities/collectives 

(task forces, committees, etc.)ðalways in frequent and multifarious consultation with diverse potential 

stakeholders. The topic as presented in this report, then, has broad-based support of a wide range of 

institutional constituencies, including students, faculty, staff, and University administrationðall of whom 

were engaged from the start in the process of topic selection, articulation, and now realization and 

implementation. The proposed QEP targets specific student learning outcomes involving information 

literacy, which both evinces and builds on the Universityôs commitment to helping its students acquire 

skills critical for their academic development, growth, lifelong learning, and professional success. In 

support, the University is committing a variety of human and financial resources to initiate, implement, 

and complete the QEP. The ultimate success of this QEP will be measured by way of a rigorous plan to 

assess achievement, instruments for which have been developed and are presented later in this document. 

About Stetson University: Mission, Vision, and Values 

Stetson University is an independent university offering a comprehensive education in the arts and 

sciences, business, law, and music. Founded in 1883 as Floridaôs first private university, today Stetson 

has two campuses and several instructional sites across central Florida. The College of Arts and Sciences, 

the School of Business Administration, and the School of Music are on the historic campus in DeLand, 

a community-minded city between Daytona Beach and Orlando. The College of Law campus is in 

Gulfport/St. Petersburg and offers courses at the Tampa Law Center in downtown Tampa. The University 

also operates graduate instructional sites across the I-4 corridor at Valencia College in south Orlando, 

Kissimmee, and Lake City.  In Fall 2020, Stetson enrolled 4,462 students representing 46 states and 54 

countries. The student population is 57% female students and 43% male students. The institution 

currently offers over 60 undergraduate majors, with minors in more than 50 areas, and more than 20 

graduate degree or certificate programs. 

The University has achieved national distinction through special programs and accreditations. Stetson was 

the first private university in Florida to be awarded a chapter of Phi Beta Kappa, the nationôs oldest and 

most prestigious undergraduate honor society, and consistently earns high national rankings for academic 

excellence and community-engaged learning. Stetsonôs faculty hold degrees from top national and 

international universities.   

The undergraduate student-faculty ratio is 13 to 1, which allows students and faculty to collaborate in 

exploring and implementing innovative approaches to tackling complex challenges. The art of learning, 

then, is enhanced through small interactive classes, close student-faculty alliances, and collaborative 

approaches that provide the foundation for rewarding careers and advanced study in selective graduate 
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and professional programs. Stetson has a long history of placing its undergraduates in prestigious law and 

graduate schools, along with top careers within the public and private sector. 

Stetson Universityôs mission (Appendix F) is ñto provide an excellent education in a creative community 

where learning and values meet, and to foster in students the qualities of mind and heart that will prepare 

students to reach their full potential as informed citizens of local communities and the world. At Stetson, 

the art of teaching is practiced through programs solidly grounded in a tradition of liberal learning that 

stimulates critical thinking, imaginative inquiry, creative expression, and lively intellectual debate.ò  

Stetsonôs academic disciplines are unified by a profound commitment to interdisciplinary programs that 

foster a values-based approach to social responsibility and the pursuit of academic excellence. The 

teaching-learning process focuses on the whole person, sustaining deep engagement and dialogue among 

students and faculty within the classroom, while promoting active forms of citizenship and social justice-

based community engagement outside the classroom.  

One of Stetsonôs critical values is for intellectual development, ña commitment from the University and 

from students to achieve excellence in academics, to foster the spirit of exploration that drives an engaged 

and active mind, to cultivate rigorous methods of academic inquiry, to model and support integrity, and to 

value creativity and professionalism.ò The proposed QEP topic reinforces and supports this commitment 

by uplifting an engaged mind, rigorous inquiry, and integrity.  

The QEP /ƻƴƴŜŎǘƛƻƴ ǘƻ {ǘŜǘǎƻƴΩǎ Mission and Values 

The proposed QEP, ñBridging the Gap,ò builds on Stetsonôs existing mission and values. The focus on the 

critical skill of information literacy promotes academic excellence and empowers students to adopt the 

best practices of intellectual engagement and development in the classroom and beyond. As such, this 

QEP reflects Stetsonôs mission to prepare holistic individuals who are also informed citizens and 

participants in their communities and connects directly to the commitment to being an institution ñwhere 

learning and values meet.ò  

Currently, Stetsonôs students are expected to systematically develop information literacy skills in the 

Universityôs Core Curriculum: First Year Seminar (FSEM ï an outcome of Stetsonôs previous QEP), 

Junior Seminar (JSEM), and Senior Capstone. Recent internal assessment data reveals there remains a 

considerable need for further improvement in the area of information literacy. Moreover, at present, the 

assessment of information literacy is restricted to the Core experiences, a structure that limits our ability 

to understand how student skills evolve throughout the undergraduate experience. In short, current efforts 

at developing information literacy are all-too-often hidden from view because information literacy is 

neither systematically practiced in the early years nor rigorously assessed. 

 

Stetsonôs mission reflects a commitment to helping its students acquire skills critical for their lifelong 

learning and professional success. The present QEP aims to significantly expand the opportunities for 

students to encounter and build the skills of information literacy. It does so by expanding that skill 

acquisition beyond the Core requirements and into a broad selection of lower-level General Education and 

major-specific courses. The latest research into critical skills and evidence-based approaches to their 

acquisition support the expansion of critical skills throughout the Stetson curriculum.  

 

Specifically, the QEP will first identify 100- and 200-level courses that already tacitly target information 

literacy skills (typically in the form of research projects) and then enhance their development by 
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supporting faculty through resources and training on best practices in course redesign and engaging, 

effective assignment-building.  

 

The ultimate goal, then, is the acquisition of information literacy skills in the lower-level courses. We 

expect that this learning will transfer to student learning in upper division courses, but our focus remains 

on a successful implementation of a quality information literacy program in developmental courses. 

 

Topic Selection, Planning and Evaluation   
 

 

 

The history of QEP development. Items in red indicate specific calendar points for faculty participants.  

 
 

2019-2020: Task Force to Generate Ideas 
 

In September of 2019, the Provost tasked a broad-based selection of faculty, staff, and students with 

identifying the preliminary topic for the QEP, based on input from students, faculty, staff, and 

administrators, and on analysis of data related to teaching and learning. The Task Force included wide 

representation from across the institutionôs academic faculty, staff, and students:  

¶ Jesus Alfonso, Music 
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¶ Angela Henderson, Institutional Research and Effectiveness 

¶ Stacy Collins, Academic Success 

¶ Lisa Coulter, Mathematics and Computer Science 

¶ Joseph Francis, Student Representative 

¶ Dani Hendrick, Student Representative 

¶ Colin MacFarlane, Campus Life and Student Success 

¶ Stuart Michelson, Finance, co-chair 

¶ Megan OôNeill, English, co-chair 

¶ Harry Price, Chemistry 

¶ Tom Vogel, Mathematics and Computer Science  

 

The Task Force began its work by reviewing data from internal and external sources. These data included 

the ñDeltona Notesò (results and ideas from a range of faculty, staff, and student retreat focus groups), 

general education assessment results, Strategic Map Goals, Key Performance Indicators, Stetson Values 

Statements, National Survey of Student Engagement (NSSE) and Beginning College Survey of Student 

Engagement (BCSSE) data, notes from Academic Leaders Meetings, and recommendations from the 

Association of American Colleges and Universities (AAC&U). These data were used to consider and 

develop several QEP topics for further discussion with various university stakeholders.  

During Fall of 2019, the Task Force narrowed and focused potential QEP topics. The Task Force began 

with brainstorming, which resulted in potential topics ranging from capstone/senior research to student 

advising to integrative learning to critical intellectual skills. Those potentials were narrowed using a set of 

guiding questions: What should we already be doing but are not? What data do we have to support the 

need for this learning goal? Can the University invest sufficiently to support the topic? What are the 

student learning goals and outcomes? What structures are already in place upon which to build? 

Following this winnowing process, four possible topics remained: Advising/Coaching/Mentoring; 

Reflective Practice, High Impact Practices (HIPs); and Critical and Intellectual Skills (including 

quantitative reasoning and speaking). 

Seeking to identify a single topic, the Task Force held a series of focus groups over the next five months 

with the constituent groups, as follows: 

 

Venue  Type  Date  
Provostôs Leadership meeting  Informational  1-8-2020  

University Faculty meeting  informational  1-24-2020  

College of Arts and Sciences Faculty 

meeting  

informational  2-7-2020  

Faculty Senate  informational  2-10-2020  

Staff Advisory Council  informational  2-18-2020  

Council of Undergraduate Associate 

Deans  

informational  2-25-2020  

Staff  Formative discussion  3-10-2020  

Faculty  Formative discussion  3-10-2020  

Students  Formative discussion  3-10-2020  

Faculty  Formative discussion  3-11-2020  

Faculty  Formative discussion  3-13-2020  
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Students  Formative discussion  3-13-2020  

School of Music faculty meeting  Formative discussion  3-13-2020  

Staff  Formative discussion   3-17-2020 (COVID 

cancellation)  

Open session  Formative discussion  3/24/2020 (COVID 

cancellation)  

School of Business Administration 

faculty meeting  

Formative discussion  3/27/2020   

Open Session  Formative discussion  3/27/2020   

Senate Exec meeting  Discussion & affirmation of 

recommendation  

4/22/2020  

Faculty Senate meeting  Discussion & affirmation of 

recommendation  

4/27/2020  

University Faculty meeting  Open discussion on 

recommendation  

4/30/2020  

 

To ensure participation from all constituencies on campus, the Task Force worked with Faculty Senate to 

develop a survey. The survey (see Appendix A) asked campus participants to both rank and rate the 

potential topics and provided space for open-ended feedback. The survey collected 950 responses, with 

complete data from 685 respondents. Survey participants included: 384 students, 188 faculty, 101 staff, 

and 12 administrators/other. The survey showed strongest support for Critical and Intellectual Skills (as 

can be seen in the ranking below). The following tables and graphs, excerpted from the Task Force report 

(See Appendix B), provided additional support for the Task Force recommendations. 

The table below shows faculty preference in the top two categories, with a clear preference for Critical 

and Intellectual Skills. 

 

The data segmented by respondent group also strongly supports Critical Thinking:  

 

 The bar graph below ranked topics (from data above) also show a preference for Critical Thinking: 
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The survey asked respondents to rate from 0% to 100% their preference for the primary categories 

discussed during the open forums. Using these ratings, the graph below provides results of those that 

rated categories at 70% and 80% or higher. These results provided further support for Critical Skills. 
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As the Task Force drilled down into the survey results (see graph below), it found further support, both in 

total and segmented by respondent group, for six topics: Critical Thinking, Information Literacy, 

Integrative Learning, Quantitative Reasoning, Speaking, and Writing. 

 

The table below populates the bar graph shown above, with a strong preference for Critical Thinking.  
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The table below provides ranking results for faculty from 1 to 10, with 10 being the lowest ranking. The 

row 1+2 shows faculty preference (top two categories) of Critical Thinking.  

 

  

Given the clear faculty, student, and staff preference for Critical Thinking, the Task Force reviewed 

existing data on student success in each of these areas. Program-level assessment data provided evidence 

of a range of widely different approaches to ñcritical thinking,ò including discipline-based analytical 

methods targeted for assessment. Ultimately, data from institutional research revealed that over the course 

of AY2019-AY2020, 706 instances of critical analysis were assessed and that 587 of those (83.1%) met 

whatever standard the department had set as acceptable. In sharp contrast, while General Education 

assessment data indicated relatively strong student assessment results in writing, speaking, and critical 

thinking (60% to 83%), the Task Force saw weaker assessment results in information literacy (15%-44%) 

and quantitative reasoning (56%). The chart below tracks general education assessment results across 

critical and intellectual skills from 2008 to 2020, demonstrating reasonable proficiency in mostðbut not 

allðareas.  

Skill assessed Year  

Assessed 

Methods Results 

Critical Thinking 2008 CLA*  80% percentile 

Writing 2009 Embedded, 

authentic FSEM 

samples 

82% proficiency FY 

76% proficiency SR 

Speaking 2010 Embedded, 

authentic samples 

66% proficiency 

Integrative Learning 2012 Embedded, 

authentic JSEM 

samples 

60% proficiency 

Information Literacy 2013 SAILS** (all FY 

students) 

15% proficiency 

Speaking  2013  50% proficiency 

Writing 2014 Embedded, 

authentic samples  

 

82% proficiency FY 

95% proficiency JR 

 














































































































