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Executive Summary

The mission of Stetsddni ver sity is to provide fa transfor mat:i
where learning and values meet. Committed to scholarship and the liberal arts tradition, Stetson seeks to
foster the qualities of mind and heart that will prepare studentacb teeir full potential as individuals,
informed citizens, and responsible participants i

Stetson Universityo6s Qerddnces existigrctitieahskilmaweral stdéna n  ( QE
success for undergradte students throughB r i d g i apgEnhamciag InBormation Literacy .0

The QEP takea broadoutdeepapproach todnformation Literacyskills as essential elements of critical

thinking by adoptinga primary focus ostudent learning arourttbw information is created and valued as

they research, amass, and evaluate informalign. st rengt heni ng studentsd inf
QEP improves their ability to be the informed citizens identified in our mission.

The QEP uses the definition of information literacy provided by the Association of College and Research

Libraries (ACRL): #Ainformation |iteracy is the se
discovery of information, the understanding of Hafrmation is produced and valued, and the use of
information in creating new knowl edge aSnd tparntbisc i

QEP maintains that students can be successful when they have exposure, experience, and piactice wit
the context of information literacy.

To arrive at the QEP recommendation, Stefetiowed a wellstructured process, which included the

work of an initial QEP task ford® generate ideg20132020),a QEP committe¢o recommend a topic
(20202021),a QEP implementation and development committee (ZI22),a QEP writing task force

(Fall 2021), and a QEP marketing and communications committee-g222). Students, faculty, staff,

and administration were involved in the review and decisiaking process througho@yer the twe

year periogdfrom 2019 to 2021Inumerous focus groups were halidseveral surveysereadministered

to students, staff, and faculty at the beginning, middle, and near the end of the QEP topic development
phase

To successfully execute its QERtetson University intends to leverag@m@pximately40 faculty across
allacademid i sci pl i nem £ ohtaa atitroduGaryrasdedsvelopmentd00 and

200 levels. Participating &culty will engage in workshops and training presebtgd St e theausen 6 s i n
expertson Information Literacy atheduPontBall Library andthe Brown Center foFaculty Innovation
andExcellence.

Because the QEP is intended for leagge quality enhancement of student learning, a series of
engagement opportunitiéas been identifietbr students thiztake place both within and outside the
traditional classroom experience. Studentsrnihancedlasses will be offered targeted and incentivized
opportunities for learning via increased, specialized information literacy tutoring (offered byraiosd
Writing Center tutors and some Librasjudentemployees)andselected information literacy peer
tutoring. The Library will offer Cultural Credit events to highlight the value of information literacy.
(Students are required to attend 24 cultural credits events as part of their degree requirements)

The QEP will be implemented over five years and will start pithiminary( fi s dalrtchie9 of
enhanced courses in the School of Business Administration in Spring 2022. Year One will begin in
Summer 2022 and will feature course redesign workshops for faEualiyancedaourses willhardlaunch

in Fall 2022 Each senmsger, faculty participating in the program will attend additiomaitkshops on how
to enhance information literacy along with how to assess and report progress toward QEPQuecess.
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the next three years, new faculty will join the program annually, thaiQEP suppor#0 faculty. Each
participating faculty member will be involved in the QEP for at leasts®euential offerings of the
course.To implement and execute the QEP, the University confmascial support for faculty
(professional developmestipends for course redes)gadditional training folVriting Center staff and
teaching apprenticethe additional work ofheLibrary Liaison and for other leadership positions
including a QEP Director.

QEPcourses will be assessed on a yearly basis to gauge successful implemersiaipine First Year
Seminarcoursesas a comparison grouphis student population was chosen because tE&HS the

only first year course with an IL learning outcome, making it the best comparison group to assess QEP
learning succesd.he student learning outcorfecuseson informationliteracy, while the institution will
usewritten and oral presentati@nifacts to assedfiesuccess of student learning

Through this multistakeholder and muldisciplinary effortt he QEP wi | | prepare Stet
success ittheir courseworland academic and professional wbeyond Stetsobniversity.

It should be noted here ththe current document is a revision of the submitted QEP Répbhould be

read as an original documergubsequent to the SACSCOC onsite visit and receipt of written
recommendations, a number of revisions weagle. For the most part, revisions have been made silently,
leaving annotation and commentary to the accompanying narrative of changes. However, for the sake of
clarity and transparency, we state here that QEP leadership decided to focus more intestionally
information literacy rather than the three part plan of Gather, Analyze, and Present and revised
accordingly. This narrower focus encourages a stronger assessment plan and ensures more targeted
learning practices, while remaining completely in keepiith expressed faculty, student, and staff
preferences as indicated in the survey data.

Introduction

Stetson Uni ver si tfgcassoninformationditerdcyle@riify intdevgldproental and
introductory course€L00 and 200 level courgesBridging the Gpd reminds us that students often do
not encountefocused learning in information literacy skills until their junior or senior years, leaving a
Afgapo in the f i rcantbeleveraheddoeyield strangey abibities intthiegr dnd senior
years. The QEP willprovideboth faculty and admistrative staff with the necessary tools and resources
to enhancetudent information literacskills( t hese skill s are often referre
i Gat h €he assednent of these skills wilbe based oartifactsin either written or oral formaf he
QEPbothenhances existing educational practices at Stetsdrefocusesnstitutional attentioron
foundational critical skills that are key to the value and purpose of a liberal arts edubatiaiility to
identify and work with a range of sources to produce quality informalitoa University arrived at this
topic as a result axtensive researchkiscussion, and multifarious feedback from faculty, staff, and
students

The QEP uses théefinition of information literacyrovided by the Association of College and Research
Libraries (ACRL) dAi nf or mat i o nfintegrate@ abilitiesyencongpassiny the reflective o
discovery of information, the understanding of how information is produced and valued, and the use o



information in creating new knowledge and partici
(Framework for Information Literacy for Higher Education).

Compliance with Principle 7.2

The proposed QEP arose from and represents three yeanstioious comprehensive planning and
evaluation processesccomplished by numerous individuals and institutional communities/collectives
(task forces, committees, ett.always in frequent and multifarious consultation with diverse potential
stakeholders. The topic as presented in this report, thebrdesbasd support of a wideange of
institutional constituenciesncluding students, faculty, staff, and University administrétiali of whom

were engaged from the start in the process of topic selection, articulation, and now realization and
implementation. e proposed QERrgetsspecificstudent learning outcomésvolving information

literacy, whichb ot h evinces and builds on the Universityods
skills critical for their academic development, growth, lifelong leaynamd professional success. In
support, the University isommittinga variety of human and financia@sources to initiate, implement,

and complete the QER he ultimate success of this QEP will be measured by wayigdrousplan to
assesschievemeninstrumentgor which have been developed and are presented later in this document.

About StetsorJniversity Mission, Vision, and Values

Stetson University is an independent university offering a comprehensive education in the arts and
sciene s busi ness, | aw, and musi c. Founded in 1883 a
hastwo campusesind several instructional sitasross central Florida. The College of Arts and Sciences,
the School of Business Administration, and thed®tlaf Music are on the historic campus in DelLand,
acommunityminded city between Daytona Beach and Orlaiiti@ College of Law campus is in
Gulfport/St. Petersburg and offers courses at the Tampa Law Center in downtown Taenpaiversity
also operategraduate instructional sites across tdecorridor at Valencia College in south Orlando,
Kissimmee, andlake City. In Fall 2020, Stetson enrolled 4,462 students representing 46 states and 54
countries. The student population is 57% fenstibelents and 43% male students. The institution
currently offers over 60 undergraduate majors, with minors in more than 50 areas, and more than 20
graduate degree or certificate programs.

The University has achieved national distinction through specigtgms and accreditations. Stetson was

the first private university in Florida to be awa
most prestigious undergraduate honor society, and consistently earns high national rankings for academic
excelkence and communigngaged learningtetso® faculty hold degreedrom topnational and
internationaluniversities

The undergraduate studdatulty ratio is 13 to 1, which allows students and faculty to collaborate in
exploring and implementing innovatia@proaches to tackling complex challengése art of learning,

then, is enhanced through small interactive clasdese studerfaculty alliances, and collaborative
approaches that provide the foundation for rewarding careers and advanced study in selective graduate



and professional progranfstetson has a long history of placing its undergraduates in prestigioasd
graduate schools, along with top careers within the public and private sector.

St et son Umssion(@ppsndit RisGite provide a excellenteducation in a creative community

where learning andalues meetandto fosterin studentghe qualities of mind and heart that will prepare

students to reach their full potential as informed citizégriecal communities and the worldt Stetson,

the art of teaching is practiced through programs solidiyrgded in a tradition of liberal learning that
stimulates critical thinking, imaginative inquiry

St etsonds academic disci pl i nesintadis@plinarpprdgriamnedtat by a pr
foster a valuevased approach to social responsibility and the pursuit of academic excellence. The
teachinglearning process focuses on the whole person, sustaining deep engagement and dialogue among
students and faculty within the classroom, while priingpactive forms of citizenship and social justice

based community engagement outside the classroom.

One of Stetsonbés critical values is for intellect
from students to achieve excellence in acadertodester the spirit of exploration that drives an engaged

and active mind, to cultivate rigorous methods of academic inquiry, to model and support integrity, and to
val ue creati vi t yThegprogbsed QEPftopisrsinfoocesandisupporschinmitment

by uplifting an engaged mindigorous inquiry, and integrity.

TheQEPR 2 yy SOG A 2 y Misisn ahdiValled 2 y Q &

The proposed QGB,0 fbBuriilddgsi nogn tShteet sonb6s exithed i ng mi
critical skill of information literacy promogeacademic excellence and emposw&udents to adopt the

bestpracticesof intellectual engagemeand developmerih the classroom and beynAs such, this

QEP reflects Stetsonb6s mission to prepare holisti

participants in their communitesn d connects directly to the commitn
l earning and values meet . 0

Currently, St etpacedtdystematicallddevelbpsnfoanatien literacy skills in the

Uni versityds Core Curri cimhauwomedbitregtsovdéasr pSemii mars
Junior Seminar (JSEM), and Senior Capstone. Recemah@ssessment dakvealshere remains a

considerable need for further improvementhe area of information literacy. Moreover, at present, the
assessment @fformation literacyis restricted to the Core experiencastructure that limitsur ability

to understand how student skills evotlieoughout the undergraduate experett short, arrent efforts
atdevelopingnformation literacyareall-too-often hidden from view becaugdormation literacyis

neither systematically practicéuthe early yearsor rigorously assessed.

Stetsonbés mission reflects a commitment to helpin
learning and professional success. The present QEP aims to amgfiyfiexpand the opportunities for

students to encounter and build the skills of information literacy. It does so by expanding that skill

acquisition beyond the Core requirements and into a broad selectommesdevel General Education and
majorspecifc courses. The latest research into critical skills and evidessed approaches to their

acquisition support the expansion of critical skills throughout the Stetson curriculum.

Specifically, the QEP will first identify 16Gnd 2006level courses thatr@ady tacitly targeinformation
literacy skills (typically in the form of research projeasy then enhance their development by



supporting faculty through resources and training on best pratticesrse redesigand engaging
effectiveassignmenbuilding.

The ultimate goalthen,is the acquisition of information literacy skills thelower-level courses. We

expect that this learning will transfer to student learning in upper division cohtgasur focus remains
on a successfulriplementation of a quality information literacy program in developmental courses

TopicSelectionPanning andevaluation

Path to QEP...

2019-2020 () Fall 2021 Fall 2022 Year One

Task Force identified topic: QEP Leadership established; Launch the G-A-P program!
Communication and Critical Skills Getting the G-A-P groundwork laid:
(emphasis on quantitative literacy, writing, planning for roll out and
information literacy, speaking) assessment, budgeting, 5 year
timeline, participation ...lots of
work!

QEP Committee recommended

;'Bf”dgmt?g th?— _f'A'P: E“hznict‘_"gl Dry run in some SoBA classes;
nformation Literacy for Critica . 634

Thinking® (kroad, deep focts.on onsite SACSCOC visit (APRIL)
Information Literacy to leverage Invite participation: we can support
critical analysis in disciplines) 25 faculty for Fall 2022

O 2020-2021 Spring 2022 Year Zero

The history of QEP development. Iltems in red indicate specific calendar fuifasulty participants.

20192020:TaskForceto Generat Ideas

In Septembeof 2019, the Provosaskeda broadbased selection of faculty, staff, and studevith
identifying thepreliminarytopic for the QEPbased oinput from students, faculty, staff, and
administratorsandon analysis ofdata related to teaching and learnifige Task Forcencluded wide
representation fr caoadeaic faculy,staft, anéstudemts t i t ut i onds

M Jesus Alfonso, Music



Angela Henderson, Institutional Reseaaciu Effectiveness
Stacy Collins, Academic Success

Lisa Coulter, Mathematics and Computer Scienc

Joseph Francis, Student Representative

Dani Hendrick, Student Representative

Colin MacFarlaneCampus Life and Student Success
Stuart Michelson, Finance, -@hair

Megan OONei kchar Engl i sh, <co
Harry Price, Chemistry

Tom Vogel, Mathematics and Compu&zience

=4 =4 =4 =4 4 -4 -8 -8 -9 -9

The Task Force began its work by reviewing data from internal and external sdlneseslataincluded
thefiDeltona Noteg (results and ideas from a rangdaxdulty, staff, and student retreat focus groups),
general educatioassessment results, Strategic Map Goals, Key Performance Indicators, Stetson Values
Statements, &tional Survey of Student Engagem@i&SE andBeginning College&urvey of Student
Engagenent BCSSH data, notes from Academic Leaders Meetings, and recommendationthe
Association of American Colleges and Universitie&(#&U). These data were useddonsiderand
developseveralQEP topics fofurtherdiscussion withvariousuniversity stakeholders.

During Fall of 2019 the Task Force narrowed and focused potential QEP topics. The Task Force began
with brainstorming, which resulted in potential topics ranging from capstone/senior research to student
advising to integrative learning to critical intellectual skills. Thpsgntialswere narrowed using a set of
guiding questions: What should we already be doing but are not? What data do we have to support the
need for this learning goal? Can the University invest sufficiently to support the topic? What are the
student learing goals and outcomes? What structures are already in place upon which to build?
Following this winnowing process, fopossibletopics remained: Advising/Coaching/Mentoring;

Reflective Practicetligh Impact Practices (HIPs); and Critical dntkllectud Skills (including

guantitative reasoning and speaking).

Seeking to identify a single topic, the Task Force held a serfesus groups over the next five months
with the constituent groupas follows

Venue Type Date

Pr ovost 6 smektiaga d e r Informational 1-8-2020
University Faculty meeting informational 1-24-2020
College of Arts and Sciencé&sculty | informational 2-7-2020
meeting

Faculty Senate informational 2-10-2020
Staff AdvisoryCouncil informational 2-18-2020
Council of Undergraduate Associat informational 2-25-2020
Deans

Staff Formative discussion 3-10-2020
Faculty Formative discussion 3-10-2020
Students Formative discussion 3-10-2020
Faculty Formative discussion 3-11-2020
Faculty Formative discussion 3-13-2020




Students
School of Music faculty meeting
Staff

Open session

School of Busines8dministration
faculty meeting

Open Session

Senate Exemeeting

Faculty Senateneeting

University Facultymeeting

Formative discussion
Formative discussion
Formative discussion
Formative discussion

Formative discussion

Formative discussion

3-13-2020
3-13-2020
3-17-2020 (COVID
cancellation)
3/24/2020 (COVID
cancellation)
3/27/2020

3/27/2020

Discussion & affirmation of 4/22/2020

recommendation

Discussion & affirmation of 4/27/2020

recommendation
Open discussion on
recommendation

4/30/2020

To ensure participation from atbnstituenciesn campus, the Task Force worked with Faculty Senate to
develop a surveylhe surveysee Appendix Aasked campus participants to both rank and rate the

potential topicand providedpace for opeended feedback. The survegllected950 responses, with
complete data from 685 respondents. Survey participants incl88é students, 188 faculty, 101 $taf
and 12 administratsother. The survey shaud strongestsupport for Critical and Intellectual Skil{as

can be seeim the ranking beloyv The following tables and graphexcerpted from the Task Force report
(See Appendix B)provided additionalsupport for the Task Force recommendations

The table below shows faculty preference in the top two categories, with a clear preference for Critical

and Intellectual Skills.

Advising/Coaching/ Critical & High-impact | Integrative
Mentoring Intellectual skills | practices learning

1 159 (29.78%) 179 (33.52%)| 133 (24.91%)| 63 (11.80%)

2 95 (17.79%) 160 (29.96%)| 135 (25.28%)| 144 (26.97%)

3 108 (20.22%) 117 (21.91%)| 140 (26.22%)| 169 (31.65%)

4 172 (32.21%) 78 (14.61%)| 126 (23.60%)| 158 (29.59%)

1+2 254 (47.57%) 339 (63.48%)| 268 (50.19%)| 207 (38.76%)

The datassegmented by respondent group also strongly supports Critical Thinking

Advising/Coaching/ Critical & High-impact Integrative
Mentoring Intellectual skills practices learning
Student 150 (55.15%) 150 (55.15%)| 127 (46.69%)| 117 (43.01%)
Faculty 46 (26.74%) 143 (83.14%)| 96 (55.81%)| 59 (34.30%)
Staff 54 (67.50%) 40 (50.00%)| 39 (48.75%)| 27 (33.75%)
Administration 3 (37.50%) 6 (75.00%) 4 (50.00%) 3 (37.50%)

The bar graplelowranked topics (from data above) also show a preference for Critical Thinking:
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Broad Topics Rank Order 1+2 Combined (N=534)
400
350 339
300
268
254
250
207

200
150
100

50

0

Advising/Coaching/Mentoring  Critical & Intellectual skills High-impact practices Integrative learning

The survey asked respondents to rate from 0% to 100% their preferetiee fomary categories
discussed during the open forums. Using these ratings, the graph below provides results of those that
rated categories at 70% and 80% or higher. These results méwitteer support for Critical Skills.
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As the Task Forcdrilled down into the survey resulfsee graph belowijt foundfurther support, both in
total and segmented by respondent gréompsix topics:Critical Thinking, Information Literacy,
Integrative Learning, Quantitative Reasuy) Speaking, and Writing.

500

450

400

350

300

250

200

150

100

Critical Skills Rank Order 1+2 Combined (N=618)

aso
187
168
157
35 135
50
14
0 .

Critical thinking

Information
literacy

Integrative
learning

Quantitative
reasoning

Speaking

Writing

Other

The table below populates the bar graph shown above, with a strong preference for Critical Thinking.

Critical Information | Integrative | Quantitative

thinking literacy learning reasoning Speaking Writing Other
Student 245 (72.70%)| 83 (24.63%)[123 (36.50%)| 58 (17.21%)| 82 (24.33%)| 76 (22.55%)| 7 (2.08%)
Faculty 138 (75.82%)| 50(27.47%)| 40(21.98%)| 50 (27.47%)| 24 (13.19%)| 58 (31.87%)| 4 (2.20%)
Staff 59 (66.29%)| 22 (24.72%)| 24 (26.97%)| 14 (15.73%)| 27 (30.34%)| 29 (32.58%)| 3 (3.37%)
Administration 7 (87.50%)| 1(12.50%)| O (0%) 2 (25.00%)| 1(12.50%)| 5 (62.50%)|0 (0%)
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The table below provides ranking results for factityn 1 to 10, with 10 being the lowest ranking. The
row 1+2 shows faculty preference (top two categories) of Critical Thinking

Giventheclear faculty student, and staffreference for Critical Thinkinghe Task Forceeviewed

existing data on student successach ofthese area®rogramlevel assessment dgteovidedevidence

of arange ofvidely differenta p pr oac hes t o f cr idisdipinebasethmaiyticak i ng, 0
methods targeted for assessmélitimately, datarom institutional researcteveaedthatover the course

of AY2019-AY2020, 706 instances of critical analysis were asseandthat587 of those (83.1%) met
whatever standard the department had set as acceediiarpcontrastwhile General Education
assessment data indicated relatively strong student assessment results in writing, speaking, and critical
thinking (60% to 830), the TaskForcesawweaker assessment results in information literabyof44%)

and quantitative reasoningg%9). The chart below tracks general education assessment @Esolts

critical and intellectual skillfrom 2008 to 2020demonstratingeasonable proficiency in mésbut not

allo areas

Skill assessed Year Methods Results
Assessed
Critical Thinking 2008 CLA* 80% percentile
Writing 2009 Embedded, 82% proficiency FY
authentic FSEM  76% proficiency SR
samples
Speaking 2010 Embedded, 66% proficiency
authentic samples
Integrative Learning 2012 Embedded, 60% proficiency
authentic JSSEM
samples
Information Literacy 2013 SAILS** (all FY 15% proficiency
students)
Speaking 2013 50% proficiency
Writing 2014 Embedded,
authentic samples 82% proficiency FY
95% proficiency JR
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