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Association of American Colleges and Universities
MAKING EXCELLENCE INCLUSIVE

INITIATIVE DESCRIPTION
A signature AAC&U initfative, Making Excellence Inclusive is designed to explore how colleges and universities can fully

utilize the resources of diversily to achieve academic ekcellence for all students. This initiative builds upon decades of campus work to
build more inclusive communifies, established scho[arship on diversity that has transformed disciplines, and extensive research on

'student learning that has altered the landscape of the academy. Over time, colleges have begun fo understand that diversity, in all of its

complexity, is about much more than a diversify program or having students of color on campus. Rather, incorporating diversity into

campus fife raises profound questions about higher education's misslon and values.
While many campus leaders agree on the need for systemic change, separate initiatives that have been Insufficiently finked to

the core academic mission and madequately coordinated across different parts of the academy typify current insitutional engagement
-with diversity. Making Excellence Inclusive aims to understand how higher education can coherently and comprehensively link its
diversity, incluslon, and equity initfatives to its essential educational misslon. This project will propose guldance for how institutions can
use their commitment and progress to move toward cohesiveness and pervasiveness. '
In 2003-2004, with a planning grant from the Ford Foundation, AAC&U charted a course of action through four prehmmary

activities:

1. aset of three briefing papers that discuss parficularly pressing issues tn our understanding of the connection betwesn diversity
and excellence,

2 fifteen Invitational forums with key staksholders to illuminate how diversity and incluslon can be a catalyst for institufional
renewal;

3, preliminary work with nine institutions to test the usefulness of new frameworks for incluslon and institutional change; and
4, acollection of institutional resources.

AAC&U has a distinguished record of articulating the importance and means of infusing diversity in the college curriculum and
the research needed to be leaders in challenging higher education to integrate diversity psrvasively into all aspects of institutionat fife.
The project is led by Dr. Alma Clayton-Pedersen, Vice President, Office of Education and Institutional Renewal. Generel information on
Making Excellence Inclusive can be found at www.aacu.org. For more information or fo provide feedback on the “Hallmarks™ draft -

document, contact Nancy O'Neill at oneill@aacu.org.
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BRIEFING PAPER SUMMARY

- Making Diversity Work on Campus: A Research-based Perspective

Jeffrey F. Milem, University of Maryland; Mitchell J. Chang, University of California, Los Angéles; and Anthbny Lising Antonio, Stanford
, University .

“Engaging diversity more comprehensively is not only consistent with our own research. about effective
institutional practices and change processes; It also suggests that institutions must think beyond mission and
value statements in developing and implementing a plan that will make an appreciable difference.”

In this paper, Milem et al. discuss recent empirical evidence, gathered on behalf of the University of
Michigan Supreme Court defense, demonstrating the educational benefits of diverse learning environments.
They stress that these are environments that must be thoughtfully planned and nurtured, where diversity is
conceived of as a process toward better learning and not merely an outcome that one can check off a list.

i _ Key points
Focuses on racefethnicity as one critical dimension of diversity, stresses need to move beyond simply
creating a compositionally diverse student body or simply celebrating differences without attention to
historical inequities that in many ways persist today.

o Increasing the diversity of the student body’s composition—along with that of staff, faculty, and
administrators—is an important but insufficient goal in creating diverse jearning environments.

If students are to achieve the educational benefits of diversity, leaders must attend to the broad campus
climate in which diversity is occurring. This campus climate is influenced by external forces and is
comprised of: 1) compositional diversity, 2) historical legacy of inclusion or exclusion, 3) psychological
climate, 4) behaviorai climate, and 5) organizational/structural processes.

« Poweriul diverse learning environments are ones that, through the curriculum and co-curriculum: offer
muitiple ways to engage with diversity; focus on all members of the community in the engagement of
diversity; view this engagement as a work-in-progress; attend to the recruitment, retention, and high
achievement of all students; create positive perceptions of campus climate for all; and foster cross-racial

interaction.

o Key educational benefits of engaging diversity include: exposure to more varied viewpoints and positions;
enhanced coghitive complexity; increased cultural knowledge and understanding; enhanced leadership
abilities; stronger commitment to promoting understanding; enhanced self-confidence, motivation, and
educational aspirations; greater cuitural awareness; greater degree of cross-racial interaction; diminished
racial stereotypes; enhanced ability to adapt successfully to change; development of values and ethical
standards through reflection; and greater commitment to racial equity. ' '
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BRIEFING PAPER SUMMARY

Achieving Equitable Educational Outcomes with All Students:
The Institution's Roles and Responsibliities

Georgia Bauman, Santa Monica College; Leticia Tomas Bustillos, & Estela Bensimon, University of Southem California;
M. Christopher Brown Il, American Association of Colleges for Teacher Education; and RoSusan D. Bartee, National Counclf for
Accreditation of Teacher Education

«.,.we regard the challenge of narrowing the coflege education gap and achieving equitable educational outcbmes for minority groups

as a problem of institutional responsibiiity and performance rather than a problom that fs exclusively related to student academic
preparalﬁon, motivation, and accountability.” -

In this paper, Bauman et al. discuss the responsibility institutions have to learn about our methods of *doing™ higher education
and their impact on students historically underserved by postsecondary education. Analyzing the persistent achievement gap facing

Afican Amerlcan and Latino/a students, they demonstrate that if we do not commit to discovering what does and does not work
- regarding academic achievement for historically underserved stiidents, we run the risk of faillng a significant portion of today's coliege-

hound students—even as we diversify our campuses to a greater extent than ever before.

Key peints .
Most studies discussing historically underserved students in higher education have focused on student characteristics, such
as parent education level and high school curriculum; this paper, in contrast, focuses on the institution's responsibility for the

persistent racial achlevement gap that exists today.

° Here, "inclusive’ refers to the involvement of historically underrepresented groups (e.g., African American, Latinofa, Native
American students) In higher education. “Excellence” involvas these students demonstrating traditional measures of excellence
(e.g., high GPA, honors), and moves the discourse surrounding these students from that of mere persistence to that of high

achievement and leadership.

® The paper offers a “Diversity Scorecard” as a means to assess race-based achievement gaps that may exist on a campus.
Campuses develop indicators based on their specific needs in the areas of access, retention, excellence, and institutional
recepfivily. '

o Cémpuses are encouraged o examine "vital signs* data—baseline measures of institutional vitality—disaggregated by race

(gender, efc.), Campuses are then encouraged to examine additional “fine grained” data, also disaggregated, in areas where gaps
are revealed, This process, by which campuses continually “dig deeper” based on the data gathered, spurs action and involves

more people across an institution.

° The paper features Loyola Marymount University, which has used the Scorecard for self-reflection and action. During this
process, an LMU “evidence team": a) identified gaps in educational outcomes by race and gender, b) developed a culture of
evidence to inform decision-making, c) becams empowered to act as individuals, and d) fostered a sense of ongeing institutional

responsibility toward redressing Inequities.
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BRIEFING PAPER SUMMARY

Towards a Model of Inclusive Excellence & Change In
Post-Secondary Institutions

Damon Williams, University of Connecticut;
Joseph Berger and Shederick McClendon, University of Massachusefts

“The discussion of diversify In higher education foo often reads as fheugh change occurs in a rational and ordered marmer, in a static
environment, and defached from any context.. rat;onal choice and top -level mandates are only a few of the forces that enable—or

dfsable——mclus.'ve excellence on cofiege camptises.”

in this paper, Williams et al, offer a comprehensive organizational change framework to help campuses achleve inclusive
excellence. The authors réview the dimensions of organizational culture that must be engaged to do this work and then discuss an
institutional “scorecard” designed to help campuses ask pertinent questions and monitor changes that might come from introducing
new systems and new practices. The tesulting framework, perhaps most importantly, helps campus leaders keep simultaneous focus
on both the “big plcture"wan academy that systematically leverages diversity for student leaming and mstltutional excellence—and the

myr;ad individual pieces that contribute to that picture.

Key points

External factors provide a context for this work. Polifical and legal pressure exists both for and agalinst inclusive excellence,
including recent judicial support of diversity as an educational benefit, Shiffing demographics mean that campuses have an
opportunity to diversify as never before, Persistent societal inequalities demand greater attention to gaps in access and success
for historically underserved groutps. And there Is a workforce imperative for students to exhibit the qualitles (e.g., work in diverse
teams, multi-perspective} that can be intentonally fostered in diverse learning environments.

To be in step with these external forces, higher education must enact a cultural shift to the notion that excellence cannot be
fully attained unless diversity is engaged at all levels In suppoit of it. To do less is a disservics to the students we prepare.

For transformation toward inclusive excellence to occur, leaders must engage the campus in a process that reaches the level
of values, beliefs, and roufine behawors

Multiple facets of campus life—bureaticratic structures, symbolic messages, political realities, academic norms, resource
allocation—must work in concert toward these efforts. A scorecard can align vision with organizational structures, strategles, and

day-to-day operations, as well as communicate progress to stakehoiders.

Efforts can falter without: 1) a comprehensive assessment framework to measure outcomes related to divarse learning
anvironments; 2) an abllity to translate a vision for change into language and action that the community can embrace; 3.
developing accountabifity processes with and for those involved in the work; 4) meaningful and consistent support from senior
feaders throughout the process; and 5) aflocating suffi c:ent resources fo ensure that change is driven deep into the institutional

culture.
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HALLMARKS OF INCLUSIVE EXCELLENCE
Background: Making Excellence Inclusive

The Su'preme Court decisions regarding the University of Michigan signale
nd comprehensively than ever before. Business and community

d cdlleges and universities to connect their diversity

efforts to thelr educational mission and practices more fundamentally &

leaders echoed what educatlonal researchers had documented—that learning in an environment that elifages such diversity provides

all students with the cognitive skills, Intercultural competencies, and civic understanding to help them to thrive in work and cltizenship.
Yet the Court did not leave campuses to conduct business-as-usual in creating compositionally diverse fearning environments.
Diversity, the justices noted, is a compelling national inferest, but the ways In which higher education currently advances diversity will

not suffice in the coming decades,
Many people define diversity solely in terms of ractal/ethnic differences, given the parficular historical legacles of race in the

'U.8. Others define diversity in terms of multiple social identlty dimensions, including racefethnicity, gender, sexual orfentatlon, religion,

and so on. While we recognize the Importance of these differences, we define diversity more In terms of the engagement with such
differences rather than the differences themselves, AAC&U's major Initiative, Making Excellence Inclusive, defines diversityina

campus context to mean an active, intentional, and ongoing engagement with differences—in people, in the curriculum, in the co-

curriculum, and in communities (intellectual, social, cultural, geographical) with which individuals might connact—in ways that increase

one's awareness, content knowledge, cognitive sophistication, and empathic understanding of the complex ways individuals interact”
within systems and institutions. Such differences can be individual {e.g., personality, learning styles, and life experiences) or
groupfsocial {e.g., racefethnicity, gender, country of origin, and ability as wefl as cultural, political, religious, or other affiliations).

Many campus leaders recognize that they are ill equipped to connect their diversity and educatfonal quality efforts and so feel
g Exceflence Inclusive, AAC&U aims to help

pressure to abandon their efforts to create diverse communities of learners, Through Makin
(b} operationalize

campuses: (a) establish diversity and inclusion as hallmarks of academic excellence and institutional effectiveness,

diversity and inclusion In all spheres and at all levels of campus functioning, () ensure academic freedom and corollary responsibiiities

are understood and practiced by students and faculty alike, and (d) creats a reinvigorated, 21 century educational process thaf has -

diversity and inclusion at the center, through which all students advance in cognitive, affective, and interpersonal sophistication—

outcomes that are vital in the workforce and in socisty (see Figure 1).

Re-envisioning both excellence and inclusion
Our notion of Inclusive Exceilence re-envisions both quality and diverslty. It reflects a striving for excellence in higher

education that has been made more inclusive by decades of work to infuse diversity into rectuiting, admissions, and hiring; into the

curriculum and co-curriculum; and Into administrative structures and practicss. It also embraces newer forms of excellence, and

expanded ways to measure excellence, that take into account research on learning and brain functioning, the assessment movement,

and more nuanced accountabllity structures, In the same way, diversity and inclusion efforts move beyond numbers of students or

numbers of programs as end goals. Instead, they are multilayered processes through which we achieve excellence in learning;

research and teaching; student development; institutional functioning; focal and global community engagement; workforce

development; and more.




We are at 2 turning point in higher education where traditiona! Indicators of student success—and educational quality—are
under infense examination, both Inside and outside the academy. AAC&U recognizes this as a period of fransition. There have been
significant developments in robust new assessment mechanisms—particularly direct measures of student leaming; whether course-
based or over students' educational careers. At the same time, we still find tremendous value, for example, in cutrent measures of
student engagement and student satisfaction, influencing, as they do, everything from campus climate to retention; and ultimately,
student success in college. _ _ '

Still, as Williams, Berger and McClendon {2005) point out, in higher education as in other realms, excellence is often -
conceived of In terms of “inputs" with little accounting for "value-added organizational processes.” They further note that:

[tfhis narrow notion of excellence limits both the expansion of student educational opportunities and the transformation of

aducational environments. As a result, too few peopie from historically underrepresented grotips enter into higher education,

and those who do may be pressed to assimilate into the dominant organizational cultures of colleges and universities (Ibarra,

2001). Another consequence of this model is the continued investment of social cepital in these traditional indicators, resulting
in an American postsecondary system that reproduces dominant pattemns of soclal stratification (p. ).

The following chart illuminates some of the izvays in which new forms of excellence will play out in familiar parts of campus functioning.
We think this chart provides guidance in achieving part of the Greater Expectations vision---tnat of developing the Intentional institution.
The goal then is fo lllustrate the kinds of “value-added organizational processes® that confribute to inclusive excellence, and ultimately
to the level and kinds of learning all students Will need to be the next generation of leaders, workers, and citizens in-an increasingly |

" diverse democracy.
Readers are encouraged to review these AAC&U monographs for a richer explanation of elements that the chart uses to define Inciuslve Excellence.

Making Diverslty Work on Campus, Discusses recent emplrical evidence, gathered on behalf of the University of Michigan Supreme Court defense, demonstrating
the educational benefits of diverse learming environments. These are environments that must be Intentionally planned and nuriured, where diversity ls concelved of

a3 a process loward better learning and not merely an outcome that one can check off a list. Includes numerous suggestions for how to engage diverstty In the
service of leaming, ranging from recrulting a composlionally diverse student body, faculty, and staff to transforming curdculurm, co-curricutum, and pedagogy fo
reflect and support goals for Inclusion and excellence. {2005)

Toward a Model of Inclusive Excellence, Provides a framework for comprehensive organizational change to help campuses achleve inclusive excellence.
Campuses must consider multiple dimenslons of organizatlonal culture in mapplng out & change strategy and monitor the results that come from introduclng new
systems and new practices. Included is a model that helps campus feaders focus simultaneousiy on the *blg pleture’—an academy that systematically leverages
diversity for student learning and Institutional excelience—and the myrlad Individua! pleces that contribute to that plcture. {2005—ontine only)

Achleving Equitable Educational Outcomes with All Students: The Institution’s Roles and Responsibllities. Discusses the responslellity institutions have fo
examine the Impact that traditlonal higher education practices have on those students historically underserved by higher education, Including African American,
Latinofa, and American Indlan students. Glven the persistent achievement gap facing many students, Institutions must systematically gather evidence of whaf does
and doss not work for historically underserved stirdents and bulld institutional reform around such evidence. Included Is one campuis's process for systematically

monitoring students' achlevement and for addressing the Inequitles It discovered. {2005-~online only)

To Form a More Perfect Union: Campus Dlversity Initiatives, Charts the efforts of colleges and universities io move from the rhetoric of Incluslon fo the practice of

equity. Etching a portralt of the new academy as |t Is transformed and reinvigorated by diversity inltiafives, the monograph maps the emerging trends In diversity work

and Insights galned in the process. {1999}

Diversity Works: The Emerging Picture of How Students Benefit. Summarizes and analyzes research on the effecls of campus diversity on students from 300
separats studles on diversity In higher education, The documented evidence makes a strong case for the success and Imporiance of diverslty inftiatives In support of

educational excallence throughout the campus. (1997}

-{ Amerlcan Pluralism and the College Curriculum: Higher Education In a Diverse Democraey. Provides specific recommendations for teaching diversity across

the curriculum I both general educatlon and major programs and connecting diversity with the study of both self and society, including the values of a democratic
soclaty. {1995)
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